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Abstract 
 
We share our experience in developing a curriculum where the city is at the center of all learning activities. The 
aim is to integrate “natural” and “human” studies.  
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1. INTRODUCTION 
 

We start with the premise that  there  is  a  need  for  an  “education  reform”  covering  the  following  
issues: a. the integration of knowledge (society, art and technology) should be achieved, b. the principal 
aim  of  education  should  be  to  develop  a  “learning  to  learn”  strategy,  c.  the  activities  in  
classroom/community/corporation should be coordinated, d. the aspects of a city life should included in 
building the contemporary curriculum (see Figure 1.) and e. the final aim should be developing an 
environment for world peace. All this issues should be dealt in a democratic environment where 
consensus among stakeholders is assured. 

We claim that “system thinking” (Buckeridge, 2002) -including agents, objects, structures and 
process- can pay the way for the desired education reform, using “city studies” at the heart of the 
integrated curriculum. 

We provide evidence for  our  claim  form  our  literature  survey  and  the  implementation  we  have  
already accomplished. The lessons learned to date may cast light for future work. Our ideas are 
summarized in a table (see Table 1.). 
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We weave our personal arguments with the traditional structure of a paper that includes the 
literature survey, proposed model, lessons learned and future work.  

 

 
 

Figure 1. Framework of Entities in a City Study Curriculum to be shared 
 

Table 1. Relation between Education Theory and Practice: “alternative approaches” 
 

Theory   Practice   
Justification teaching learning Curriculum fixed flexible 
Location school situated Deployment regulated democratic 
Schedule intermittent continuous Action directed engaged 
Content partitioned integrated Evaluation exam portfolio 
Participation individualistic communitarian Assessment limited extended 
Method sequential relevant Review efficiency efficacy 

 
2. BACKGROUND  
 

According to Plato educational programs should be carefully tailored to meet the needs of the 
philosophers, guardians and producers for the common benefit of the society (Rorty, 1998). While 
Aristotle puts strong emphasis on the education of virtues Agustine believes in the power of rhetoric as 
a tool for persuasion (Rorty, 1998). Aquinas (Rorty, 1998) and Marmonides (Rorty, 1998) both agree in 
the introduction of the divine word in the curriculum. Kelly saw all people as "personal scientists" in 
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anticipating the world. His first corollary -the construction corollary- states: that "[a] person anticipates 
events by construing their replications”. 

Following the visions of the great masters of educational philosophy summarized in the above 
paragraph, we wish to introduce Lattas which we met recently in a conference in Istanbul. From the 
critical educational perspective, Lattas (2009) encourages teachers to adopt an “enquiry based learning” 
approach. Furthermore, we feel proud to refer to   the unpublished thesis of Ilgaz (1995), – colleague in 
our institution- on the “village institutes” defending the accomplishment made in a “practical 
educational environment” The principles promoted in these institutes are still nurtured in Denmark 
educational system known as the Grundwick project. 

In a conference health conference in Rome (Inelmen et al., 2004) we had the opportunity to visit the 
sites in which the three acts of the opera Tosca takes place: the church, the palace and the prison 
(where finally the opera ends tragically).  This visit open a new window in our understanding of 
education: cities can be the focus of learning if properly orchestrated. Since we heartily believe that an 
education system should provide the skills necessary to map human needs (shelter, nutrition, security, 
communication, care, transportation, and recreation) with appropriate means (physical, social, 
economical, political and cultural) a city is the proper environment to work, (see Fig.2.) 

 
 

Figure 2. Mapping Needs and Means in the world by city regions 
 

The achievements made by the city of Auroville in the south of India presented during a conference in 
Istanbul -we contributed with paper on education reform (Inelmen, 2006) - had made an important 
impact in our understanding of how a community should be designed. In a recent study on the 
education  system  in  the  ancient  Greek  city  of  Sardis,  near  Izmir  (Turkey)  we  discovered  how  the  
gymnasium was closely integrated with the learning and recreation activities (Yegül, 1986). Following 
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this line we tried to imagine a city where all human activities -such as residential, devotional, 
commercial and political- could be relevant to the citizens which are also active in a learning 
environment.  

 
3. METHOD 
 

The method selected in our implementation is described in this section. We firmly believe that the 
natural sciences –such as physics, chemistry, biology- and human sciences –such as sociology, 
economics, law- should be merged in an integrated curriculum: we call this, the “City Study Curriculum”. 
City Study should be at the center of all  “learning activities”. We owe much of our ideas to the “Study 
Place” initiative at the Teaching College at Columbia University (see Figure. 3). The educational approach 
to be selected can be described with the baseball metaphor: where the instructor is the pitcher, the 
learner is the catcher, the administrator is the batter, and the employer the umpire. 

 
 
 

 
 

Figure 3. Example of a region for a “City Study Curriculum” (Middle East map) 
 

During the course work our approach has followed the subsequent principles: a. informal contacts 
should help clear doubts and fears, b. classroom should be in “U” shape, c. instructor should be in class 
before participants, d. instructors should always talk with participants, e. grading should be made as 
soon as possible, f. discussion of work should follow presentations, g. first introductory and last round-
up lectures should be planned ahead, h.  final exam should be based on class discussions, i. individual 
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assignments and group regulations should be clear, j. instructors should provide as many as possible 
relevant daily news and k.  Technology should be used whenever possible.  

 
The educational method adopted can be summarized as follows: a. selection of a topic that is of 

interest for both the instructors and learners, b. individual assignments to each learner from a selected 
topic, c. clear instructions as to what is expected from the learner must be given from the very start, c. 
group discussions that will converge in a common objective should be moderated, d. weekly/prompt 
grading and posting of individual and group work, e. sharing of  documents and material retrieved using 
the internet  f. encouraging the group to excel in the work accomplished by giving bonus and g. planning 
of roadmaps, assignments, rules and evaluations beforehand (Inelmen, 2002). 

 
 
4. IMPLEMENTATION 
 

As  can  be  seen  from  the  “City  Virtual  Plan”  (see  Figure  4),  the  entities  of  a  city  can  be  roughly  
classified under the subtitles: center, residence, landscape, trade, heritage, movement and recreation. 
The learners are expected to work on the assigned entity and then discuss with their neighbor in order 
to reach an agreement on border issues. Then the results are further shared with other participants to 
reach at a common decision. We are interested in demonstrating by this example that the physical, 
mental, spiritual and social aspects of city life need to be addressed in each entity. No doubt that this is 
a time/space equation that requires the incorporation of knowledge from natural and human studies. 
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Figure 4. City virtual planning as an assignment to a group of 49 students 
 

As it is clear from the previous paragraph, comprehensive planning and monitoring is required in an 
“engaged learning environment”. The instructor together with the other participants should really enjoy 
and profit from the work done. Since learners are encouraged to learn the history and geography of the 
city they are assigned, many aspects of daily life need to be investigated. The preparation of the learner 
portfolio -that is also reproduced in a digital environment for easing the sharing among all participants- 
should follow clear rules. The learning environment should create an atmosphere of join that will 
continue even after the class time is over. 
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5. DISCUSSION 
 

We have learned during the implementations of an “engaged learning system” that, a. projects 
should be weekly/graphical/individual and bonus for collaboration should be envisaged, b. after the 
course is completed the instructor should reflect on the outcomes of the course and c. instructor should 
follow-up graduates even after course finishes. Furthermore, education should focus on: a. developing 
the skills to use a library (implementing the Library of Congress System, b. providing “learning roadmap” 
(aim, survey, proposal, contribution and caveat), c. helping student to find own career path and learning 
to learn, (see Figure 5.) d. joining the community in practical work. 

 
We must consider the following premises: a. assuring that outcomes and performance are monitored, 

b. encouraging and integrating extra-curriculum activities in the main stream education system and c. 
engaging learner in a “lifelong” learning to learn path (INELMEN, 2004). Our experience shows that ten 
out of hundred students drop the course because find the regulations too strict within the first week. 
From the remaining group again ten out of hundred feel uneasy about the regulations and have 
difficulty in keeping the attendance. When the size of the groups goes bellow twelve, the group 
dynamics does not allow to a have an effective collaborative work: the maximum number should be 35. 

 
6. CONCLUSION 
 

The success of an “engaged learning environment” based on city studies will depend on 
“collaboration environment” methodology proposed by Cheung (2006). Our contribution to the 
educational community echoes the wish of Plato that “[t]he sciences which they learned without any 
order in their early education will be brought together and they will be able to see the natural 
relationship of sciences to one another and to true being” Plato, Republic, VII 537. For this purpose we 
suggest an “educational envelop” that can be seen in Table 2. Furthermore, there is a need to base on 
sound pedagogical principles informed on constructivism and critical pedagogy. (Inelmen & Inelmen, 
2007). 
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Figure 5. Suggested Career Planning for a Life Long Learning educational vision 

 
 
 

Table 2. Educational Envelop of Human and Natural Sciences (14.6.2009) 
 
why    when    what  
  ontology    education    
  psychology  history  art    
  theology  geography  medicine    
  sociology    implementation    
who    where    how  
 

An important ingredient in the success in a course where an “active learning” approach is 
implemented, is the guidance giving to the students through the well defined roadmap. This roadmap 
should guide the students in: a. surveying work on available documentation, b. clarifying of concepts 
found in the survey, c. sharing of learned concepts within the group, d. starting a personal independent 
career streamline and e. envisaging future work. The students should fill pride on the work 
accomplished and anytime and anyplace is adequate during the term to discuss the outcomes.  

Clear steps should be adopted during “learning activities” to create an “engaged environment” as 
suggested by the Bologna process. Other issues to be considered are accreditation, autonomy, finance 
and networking in education systems, for which we need to develop democratic dialogue (Habermas, 
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1971). Worries about global peace as exemplified by (Fontana, 1995) -pictured in Figure 3- have directed 
our work in the last decade. Questions such: why (survival), when (now), what (culture), how (solidarity), 
who (farmer), where (island) about “peace” should be asked urgently. Cities are at the center of the 
peace process: a clear understanding of conflicts is needed.  
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